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Number of Candidates Examined

The scholastic aptitude test was taken on June 23, 1926, by
8,040 candidates, 4,829 boys and 3,211 girls. The centers at
which the tests were given, and the number of candidates ex-
amined at each center are listed in Table III on pages 163-170.
If the number of candidates to be examined at any center ex-
ceeded the seating capacity of the largest room available, the
candidates were examined by different supervisors in separate
rooms,. designated in Table III as sub-centers. The tests were
given in 353 centers and sub-centers in 318 examination centers.

In order that all candidates might have the opportunity of
familiarizing themselves with the nature of the tests to be given,
practice booklets containing samples of all the tests were sent
out one week before the examination. These practice booklets
constituted tickets of admission to the test. Eleven candidates,
eight boys and three girls, were admitted to the test without
practice booklets. Since these candidates did not take the test
under conditions comparable with those of the other candidates, no
scores were reported for them. It should be remembered that this
action was made necessary because the scores obtained by candi-
dates who had not studied the practice booklet could not be com-
pared with the scores of candidates who had had ample oppor-
tunity to practice on the tnaterial of the examination.

The test of one candidate, a girl, was invalidated for the rea-
son that she worked on the wrong sub-tests during some of the
allotted periods of time, and her error was not detected by the
supervisor in time to obtain a reliable test record.

The elimination of this faulty test record, and the eleven
records invalidated for lack of practice, left 8,028 test records
which were reported to the colleges. These records were classified
by colleges, duplications caused by the designation of more than
one college being avoided by taking the college named first.

The colleges for which the 4,821 boys were examined, ar-
ranged in the order of the number of candidates taking the test,
are as follows:

TABLE I*
Yale University..coeeeieriieeenreronroaerrecteaeeranns 1257
University of Pennsylvania.................c.cco0an.n 1176
Princeton University ......co.vveeeeniaineninennoneenes 918
Harvard University.....oovviviniiiiiiiiiniiiernnnens 536
Massachusetts Institute of Technology.................. 396
Columbia University .......cccocviirniiniiiiiinianss 171,
Williams College......ovivvernnriieineiiinnianeieanns 121
Brown University ...o..ovcoiiniiriniriieninernnecnnanss 55
Dartmouth College......coovviiiiiiiieniiininiennnnn, 26
Trinity College (Hartiord Conn).ovveiieinnnnennennns 21
Tufts College....cvvvrireeniiieeeriiiiirioinennncenes 17
Amherst College ...ovveiiiiiiiiiiieiiirniravneans 16
Stanford University ......ooovviiiinieiiaiiieieniane 13

Ten candidates were examined for Hamilton College; seven
each for Wesleyan University and for the Springfield Junior Col-
lege; six each for Bowdoin College and the University of Michi-
gan; five each for Cornell University, Lehigh University, New
York University, and Swarthmore College; three candidates for
Lafayette College; two candidates each for the University of
Cincinnati, Haverford College, and Middlebury College; and one
candidate each for Bates College, Carlton College, the College of

* This table was constructed on the basis of the colleges named by the candidates
on their test booklets and does not agree with Table I on pages 8 and 9 of the Annual
Report of the Secretary, which was compiled from the application blanks filed three
‘weeks qf more in ad of the
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the City of New York, Holy Cross College, Johns Hopkins Uni-
versity, Northwestern University, Pennsylvania State College,
Rensselaer Polytechnic Institute, Rutgers University, Stevens In-
stitute of Technology, Union College, the United States Naval
Academy, the University of Indiana, the University of Virginia,
the University of Wisconsin, and Worcester Polytechnic Institute.
In addition to the boys planning to enter the colleges listed above,
six candidates who had graduated from secondary schools and
were eligible for the test were planning to take an additional year
in a preparatory school before entering college. Two of these
boys were planning to enter Phillips Academy, two were entering
Phillips Exeter Academy, one was entering Lawrenceville School,
and one was entering the Chauncy Hall School. Reports were
withheld in these six cases. Eleven candidates had designated no
college at the time the examination was given.

The colleges for which the 3,207 girls were examined, ar-
ranged in the order of the number of candidates taking the test,
were as follows:

TABLE II*
Smith College..covuirrirnrnririesenenennirsrseeeaanens
Wellesley Co]lege .......................... .
Vassar College........ooovieveiiivneennnns.
Mount Holyoke College .........................
Radcliffe College......oconininiiiieirieniienennns
University of Pennsylvania............ooooveviaiinenen
Barnard College ...oo.vvvniirienenrareniarnrronieannees 88
Wells College. oo vneiirreeiirirammensorracsssacssssess 53
Connecticut College for Women..........coovivianenn, 40
Bryn Mawr College......ovviuiiliieiiiiiniiiniinnnens 22
Albertus Magnus College........coviieniinicneninnns 22

Eight candidates were examined for Brown University, six
for Goucher College, three candidates each for Simmons College,
Trinity College (Washington, D. C.), Springfield Junior College,
and Wheaton College; two candidates each for Stanford Univer-
sity, Swarthmore College, and the University of Minnesota; and
one candidate each for Mills College, Northwestern University,
the New Jersey College for Women, Rice Institute, Syracuse
University, and Tufts College. One girl intended to enter the
Martha Washington Seminary. Five girls were undecided as to
their college at the time of taking the examination.

TABLE IV
Numser of MEN WorkinG AND ToraL Numser o Hours SPENT IN SCORING

Eacr Day During WHicH THE ScoriNG UNIT OPERATED
NUMBER TOTAL

DATE
June 23
June 24...
June 2s...
June 26...
June 27...
June 28...
June 29...
June 3o0...
}uly I...
uly  2...
July 3...
July  4...
July 5
:}u%y 6
uly 7
July 8
July o
July 10
July 11
July 12
July 13
July 14
July 15
July 16
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General Arrangements for Scoring the Tests

The test was given at 9:00 A. M. on Wednesday, June 23, and
over fifteen hundred booklets were delivered to the scoring unit
in New York City on that day. The scoring of the test papers
was begun on Thursday, June 24.

The clerks for scoring the test were recruited from the rank:
of the undergraduates at Princeton University and Columbia
University, and worked under the supervision of a staff composed
of instructors and graduate students in psychology in various in-
stitutions. The clerks drawn from the Princeton undergraduate
body were selected by first obtaining a roster from the college em-
ployment office showing all students registered for self-help who
lived in or near New York City, and by inviting those men to
work whose Princeton intelligence test score was one sigma above
the Princeton average. Practically all men finally employed met
this condition. Clerks obtained through the Columbia Appoint-
ments Bureau had Thorndike scores over go.

The total number of individuals employed during each day
of scoring and the total number of hours spent each day are
shown in Table 1V,

The physical conditions for scoring were ideal. The clerks
used large drawing-rooms which were adequately lighted and venti-
lated. Other rooms were available for receiving records, check-
ing, sorting, and other work, and were well adapted to the various
purposes. The Sundstrand Adding Machine Company loaned the
scoring unit five adding machines. Two Monroe Calculators were
available.

The bulk of the records had been received by Saturday, June

26. About fifteen hundred papers were received on Wednesday,
June 23, about fourteen hundred on Thursday, and about twenty-
six hundred on Friday. By Saturday, June 26, over seven thou-
sand booklets had been scored. The reports had been mailed to
the colleges for all examination centers except El Paso, Paris,
Honolulu, Shanghai, and Peking by the evening of Tuesday,
July 6. .

Details of Checking and Scoring

The operations involved in the work of checking and scoring
fell under five headings:

Receiving

Marking

Tallying test scores for the first 1500 cases
Converting

Reporting

In the receiving room, each package was checked against the

supervisor’s report for the following purposes:
(1) to see whether each candidate had submitted a practice booklet;
(2) to see whether all booklets either (a) had been used by the
candidates or (b) were returned with seals unbroken;
and the supervisors’ reports were examined for reported mistakes
in timing the sub-tests.

Irregularities discovered were immediately reported to the
Secretary of the College Entrance Examination Board, who com-
municated with the supervisors by telegraph. Eleven candidates
were admitted without practice booklets. The practice booklets
for one group of twenty-eight candidates were accidentally de-
stroyed. The seals of seven booklets had been broken by super-
visors who picked up regular test booklets instead of the dummies
provided to illustrate the method of breaking the seals. The
seals of five booklets were broken inadvertently. The seals of
eight booklets were broken for the purpose of inspecting the tests.
Two booklets were accidentally destroyed. Ten booklets were not
returned and were either retained or given to other persons to
study. Seven of these booklets have now been recovered and the
other three booklets will be recovered. One booklet was missing
and no check as to its location was possible.

The wishes of the committee in insisting on preserving the
secrecy of the examination booklets were respected by most per-
sons, as shown by the very small number of irregular cases re-
corded above. A more adequate presentation of the committee’s
reasons might have obviated the unpleasantness occasioned by these
few flagrant violations of the rules. The cost of constructing diag-
nostic tests of this type quickly runs into thousands of dollars.
If an examination is once generally released it cannot be used
again. The committee plans to use these same examinations again

" either for purposes of examining candidates who did not take this

particular form or for re-testing purposes. Consequently, the same
rules for secrecy obtained in the case of this test after it had been
taken as would obtain with any unpublished examination paper.
After the usefulness of this particular examination has been ex-
hausted, it will be released.

There were four errors in timing which affected the .scores
in one test, and one error in timing which affected the scores in
two tests. Two other errors in timing were corrected and did not
affect the scores in the tests. Since an error in timing would
alter the results in only one or two tests, no complete test records
were invalidated on this account. The timing errors reported
amounted to about four-tenths of one per cent.

The actual work of marking the answers of the candidates
proceeded rapidly. The average scoring time for practiced mark-
ers was six minutes for each booklet. The tests were sent from
the receiving room in packets of fifty, the covering folder pro-
viding places for recording the names of the scorers, the time,
and other information. No clerk worked on more than one sub-
test. Five booklets from each packet of fifty were completely re-
scored, and errors in-scoring thus detected. If two errors were dis-
covered on any test, the entire packet was re-scored.

With regard to the accuracy of the marking, it is true that
there were errors but it is thought that the system employed
prevented the possibility of any large errors.

“The average scoring error per subject was estimated from
computations as follows for each of the nine sub-tests:

TABLE V
SUB-TRST
1. Definitions ...eveeiiiiiiieeieieiiaeteiieraanaaans .08
2. Arithmetical Problems ..........c.occiiiiiniennn .03
3. Classification .....eoceveierirnieienaenrcnacaenses 12
4. Artificial Language .......cocoiiiiiiiiiiniiieiiens 40
S AREONYMS ..evreirniernrinnienecroneansssarsaaces .16
6. Number Series Completion.......cocvvnviiiinnnnes 07
7. ANAlOies +....evvririririiiiireriaieiraniaieoeas .08
8. Logical Inference ..........ccoiiivivniiicienannns .05
0. Paragraph Reading..........cocoviiveiieiinniins .14

Differences of construction in the tests and in the scor-
ing stencils made differences in the average error of scoring.
The average error of scoring per test for a sample of the first 3000
cases was .I4, while the average error per candidate was 1.14.
These figures are in terms of raw score and signify errors smaller
than two points, on the average, in the final scale score reported
to the colleges. The accuracy of scoring may be improved by
better designing of tests, or by more complete re-scoring if this
is considered necessary.

The particular manner in which the tests are constructed
dictates the amount of time required in scoring. Five experienced
scorers marked each test of a packet of fifty booklets in an aver-
age time of five hours, or six minutes to a booklet. The propor-
tion of time spent on the nine sub-tests was as follows:

TABLE VI
. SUB-TRST
1. Definitions ........... . .10
2. Arithmetical Problems 06
3. Classification ........ .09
4. Artificial Language. 16
5. Antonyms ............. 17
6. Number Series Completi .08
g. Analogies ......... .08
. Logical Inference .. .10
9. Paragraph Reading...... .16

Since the tests are standardized on the basis of the particular
group examined, there are many statistical operations involved



which are peculiar to this type of work. The first big task was to
construct a standard scale for converting the scores in the nine
separate sub-tests into a score in which the average was 50 and the
value of the standard deviation was 10. The separate scores in the
nine sub-tests and a total score were reported to the colleges. The
total score was based on the sum of the nine converted scores and
served to weight each sub-test at unity, in accordance with con-
servative practice.

Since it was impossible to wait until all eight thousand papers
had been scored before constructing the conversion key, tallies of
scores in single tests were made for the first 500 cases, the first
1000 cases, and the first 1500 cases. This operation of adding 500
cases would have been continued until the means and sigmas had
become stable, had not the results of the first 1500 cases showed
that these were sufficiently stable to give a sound basis for the con-
version key.

The data showing the stability of means and sigmas for the
first 500, first 1000, and first 1500 cases are shown in Table VIL
Since the means and sigmas fluctuated little as- additional cases
were added, the conversion key was built on the basis of the means
and sigmas given in the third column of Table VII. If the con-
version key as standardized for this group is valid for the total
group, the average of the sum of all converted tests for the total
group of applicants should equal 50. This average, subsequently
computed for 7992 candidates, was 50.1143.

TABLE VIII

ConverstoN Key Usep 1N ConverTiNG Raw Scores IN NINe Sus-TesTs 10
A STANDARD SCALE IN WHICH THE MeAN Was 50 AND SIGMA IO

RAW SCORE 1 2 3 4 5 6 7 8 9
[ 12 22 18 17 8 18 8 0 12
I 15 26 21 18 [ 21 10 12 13
2 17 30 23 20 10 24 i1 14 15
3 19 34 25 22 12 27 13 15 16
4 22 37 28 23 13 30 15 17 1;
5 24 41 30 25 14 33 17 19 I
6 26 45 32 27 16 36 18 20 20
7 29 48 35 28 17 39 20 22 22
8 3r 52 37 30 18 43 22 23 23
9 33 56 40 32 20 46 24 25 25
10 36 60 42 33 21 49 26 27 26
11 3 63 44 35 23 52 27 8 B
12 40 67 47 37 24 55 29 30 29
13 43 7% 49 38 25 58 31 32 31
14 45 7 52 40 27 61 33 33 32
1§ 47 7 54 42 28 33 35 33
16 49 56 43 29 3 36 35
17 52 86 59 45 3z 71 38 38 30
18 sg 8 61 47 32 74 40 40 38
19 5 93 64 48 33 77 42 41 39
20 59 97 66 50 33 80 43 43 41
21 61 68 52 36 83 45 45 42
22 63 71 53 38 86 47 46 44
23 66 73 55 39 8 49 48 43
24 68 76 57 40 92 50 49 47
25 70 78 58 42 95 52 51 48
26 73 gg 22 43 564 53 g?
27 75 s

77 85 63 13 58 5;3 52
29 8 88 65 47 59 58 54
30 8 90 67 48 61 59 55
31 02 68 50 63 61 57
32 95 70 51 65 62 58
33 97 72 53 28
34 100 74 54 61
35 102 75 55 70 67 63
36 104 77 57 72 69
37 107 58 74 71 65
38 100 59 75 72
39 112 61 77 74 68
40 114 62 79 75 70
41 63 7t
42 65 73
43 66 ;g
44 68
45 60 77
46 70 79
47 72 8
48 73 81
49 83
50 84

There were 74 scorable points in sub-test 4 and the score in
this test was divided by 2, giving a maximum possible score of 37
points.
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TABLE VII
gIes? 500 #imst 1000  pimsr 1500

SUB-TEST N:=502 N=999 N=1499
1. Definitions .........ocouetn Mean 16.02 15.96 16.24
Sigma 4.33 4.36 4.33

2. Arithmetical Problems ...... Mean 7.37 7.44 7.42
Sigma 2.74 2.73 2.68

3. Classification ........couues Mean 13.32 13.18 13.32
Sigma 4.19 413 417

4. Artificial Language ......... Mean 20.52 19.78 19.01
Sigma 6.17 5.93 6.00

5 Antonyms .......ceeieevennn Mean 32.04 3088 3LII
Sigma  7.15 7:29 7.33

6. Number Series Completion..Mean 10.48 10.48 10.42
Sigma 3.23 324 324

Analogies ....ciiiiiiinnene. Mean 23.64 23.48 23.73
Sigma 5.60 5.49 5.61

8. Logical Inference .......... Mean 24609 24.31 24.34
Sigma 6.09 6.06 6.16

9. Paragraph Reading ......... Mean 26.96 26,13 26.39
Sigma 6.44 6.74 6.88

The 1499 cases used in this computation included g21 boys
and 578 girls. Average scores and standard deviations were com-
puted for boys and girls separately and will be reported later.
The same conversion key was used for boys and girls. This key is
shown in Table VIII.

The distribution of raw scores in the nine sub-tests for the
1499 cases is shown in Table IX. On account of a timing error,
sub-test 2 shows 1359 cases instead of 1499.

TABLE IX

DistrisuTioN oF Raw Scores IN THE Nine Sue-TEests For 1409 CASEs
(1350 1IN Sus-TEsT 2)

RAW SCORE 1 2 3 4 5 6 7 8 9
) 2 é I 1
I I 1 1
2 16 2 g
3 I 55 3 7 2
‘51 ; 109 9 1 23 1
132 25 1 40
6 7 206 32 75 1 I
7 12 194 42 4 104 3 2 I
8 27 183 78 13 . 1 157 5 4
9 41 178 8o 16 4 181 5 8
10 34 116 119 24 1 193 8 I 7
11 ) 70 128 39 2 186 4 17 10
12 87 43 125 45 1 146 7 17 7
13 122 18 132 55 8 153 10 19 18
14 112 18 143 67 7 70 25 28 17
15 18 7 128 & 7 7 38 28 1
16 128 106 99 16 22 62 33 30
17 146 2 108 90 15 22 56 42 34
18 124 3 7 o8 18 4 66 50 a1
I9 121 5 105 20 20 §§ o 44
20 [0} 41 102 44 3 67 65
21 70 126 30 1 96 86 42
22 57 14 128 40 1 108 73 49
23 47 14 60 38 96 73 75
24 30 7 45 42 I 109 97 81
25 19 1 29 50 89 o8 8
26 9 4 36 45 100 107 8s
27 3 42 58 96 100 72
28 4 33 61 73 93 99
29 2 23 63 8 B g6
30 14 56 69 82
31 20 78 46 51 82
32 32 92 41 55 45
33 12 71 33 45 68
34 12 85 26 36 55
35 14 76 14 20 36
36 7 78 9 25 40
37 9 66 10 42
38 63 7 6 18
39 56 14
40 52 5
41 41 10
42 27 3
43 20 3
4 23
45 15 1
46 5
47 1
43 3
49 I
50



334

As soon as the conversion key sbown in Table VIII had been
constructed, the scores of all booklets which had been marked
were converted in accordance with this key, and the total score in
the nine tests obtained. This operation was carried through for
every booklet. The adding-machine strips were saved, so that
single test distributions for the entire group may be obtained at
a later date, if required.

The sum of nine tests on the standard scale in which the mean
is 50 and sigma 10 will give a total score for the whole group in
which the mean is 450 and sigma less than 9o, the restriction of
sigma being due to the inter-correlation of the nine tests. Con-
sequently, it was necessary to tally all total scores to furnish a
basis for converting these scores into the final scale score in which
the mean was 500 and sigma 100. This procedure automatically
corrected any error in the first conversion key. Tallies of total
scores were accumulated by thousands with the following results:

TABLE X

ACTUAS,

NUMBER MEAN SIGMA
First 1000.......... 999 447.4224 63.48
First 2000.......... 1049 451.7320 63.53
First 3000.......... 2927 452.8203 63.40
First 4000.......... 3928 450.8707 63.26
First §000.......... 4928 4508730 62.72
First 6000 ......... 5028 450.1586 63.16
First 7000.......... 6928 450.9790 62.73
First 8000.......... 7992 451.0200 62.04

It was, of course, impossible to wait until 8000 books had
been scored before beginning the work of writing reports to the
colleges. The key for converting the sum of the sigma scores in
the nine tests to the final scale score was based on the first 6000
cases.

Tallies of final scale scores were made as a final check. If
the first 6000 cases were typical of the whole group, the average
of all scale scores should have been 500, and the value of sigma
should have been 100. The actual calculated value of the mean of
7990 cases was 500.8 and the calculated value of sigma was 99.8,
which constitutes a sufficiently close check of the method.

The means and sigmas of the group of 921 boys and 578 girls
in the nine sub-tests are given in Table XI. This table also shows
the sigma of the means and significance of the difference as ob-
tained by the ratio between the difference and the probable error
of the difference, If this ratio is greater than 4.00, the difference
is conventionally accepted as significant. Significant differences
are shown in all tests except #1, Definitions, and #7, Analogies.
Boys are significantly better in $2, Arithmetical Problems, and
#6, Number Series Completion, Girls are significantly better in
the other five tests, the differences being very great in the Artifi-
cial Language Test, Antonyms, and Paragraph Reading.

TABLE XI

MEANS AND S1GMAS OF 921 Bovs anD 578 Gmus 1N THE NINE Sus-TEsts
RELIABILITY BIGNIFICANCR
or

MEANS AND SIGMAS (SIGMAS OF
THE MEAN) DIFFERENCR
DIFFERENCR
SUB-TAST BOYS GIRLS BOYS CIRLS ». K OF
DIFFPERENCE
1. Definitions ......... Mean 16.00 1648 1527 1567 2.58
) . Sigma 4.63 3.77
2. Arithmetical  Prob-
lems c.oovvvnvennns Mean 814 644 0971 0056 18.49
Sigma 271 2.
3. Classification........ Mean 1208 13.85 1425 1611 6.03
Sigma 32 387
4 Artificial Language..Mean 1839 22.35 1904 2301 19.66
Sigma 578 5.53

5. Antonyms .......... Mean 2080 3335 2496 2018 14.55
. Sigma 7.57 6.20
6. Number Series Com-

pletion ......euune. Mean 10.70 998 .1130  .II9O 6.54
Sigma  3.43 2.86

7. Analogies .......... Mean 2384 2364 .1907 2213 1.00
R Sigma  5.79 5.32

8. Logical Inference....Mean 24.03 25.16 2160  .2227 5.41
. igma 656 535

9. Paragraph Reading..Mean 2520 2827 2304 2578 13.16

Sigma 6.99 6.20
Nore:—Because of a timing error, the number of boys included in test 2 is 781.

The girls were superior on the scale as a whole. 3192 girls
had an average final scale mean of 512.6738 with a sigma of
87.2334, while 4800 boys had an average scale mean of 493.8644
with a sigma of 106.4434. The mean of the boys is lower and the
variability higher. The difference between the boys and girls is
12.803 times the probable error of the difference.

Average total scores and sigmas were computed for all candi-
dates by college of choice, but the data are held confidentially
and will not be reported. These computations were made to ob-
tain an understanding of the sampling factors determining total
score. Since the test is each year standardized on the basis of the
group taking the examinations, the different sampling from year
to year must be known to understand the nature of the factors
selecting the population taking the test.

There is no apparent reason for questioning the sampling of
individuals who took the test this year. Over 6000 of the 8000
candidates were applicants for colleges requiring the scholastic
aptitude test of all candidates for admission. This proportion
should give stability to the standards. If, in the future, many
colleges require only their doubtful applicants to take the test,
and if the number of candidates thus selected for examination
becomes proportionately large, the standardizing of the test on
the basis of such a group would be somewhat uncertain. The re-
sults would be much more stable if the colleges would require
either all or none of their candidates to take the test. A geograph-
ical selection of candidates would probably not affect the result,
but a selection by failure to receive school certificates might alter
the standardization. ’

The present situation is satisfactory, and enough control tests
are in the possession of the committee to watch the possibility of
a sampling error entering into the experiment.

Tentative Estimates of Validity

The validity of the single tests is derived from their correla-
tions with criteria of academic achievement and with other meas-
ures of success. At the present time, of course, no correlations
with academic attainment are possible. A tentative effort to test
the validity of the tests was made by correlating scores of each
of the nine tests with age. One of the conditions of eligibility for
the test was graduation from a secondary school. There are many
individual factors determining age of graduation from a secondary
school, but by and large, the candidates graduating under age are
brighter. The tests, by this criterion, should show negative cor-
relations with age.

The sample of the tetal group selected for correlating tests
with age was made by taking every boy and girl from the total
group who was born in September of any year. This procedure
should give a random selection of cases. The data are shown in
Table XII. Scores in the nine sub-tests are given in terms of
the scale in which the mean is 50 and sigma 10. Total score is in
terms of the final scale in which the mean is 500 and sigma 100.
Since the sigmas of ages and test scores of boys and girls are not
alike the coefficients are not comparable. The last column gives
the coefficients of girls expanded to correct for the restriction in
range or the influence of double selection. These coefficients are
comparable with those of boys. The average age for 406 boys
included in this table was 18.4729, and sigma was 1.2488. On
account of timing errors the number of boys included in test 2 is
388 (M=18.4974 and sigma=1.2508). The average age of 265
girls included was 18.0265 and their sigma was .9572.

From experience, it may be stated that the range of coeffi-
cients shown in Table XII indicates that the test battery will
probably have satisfactory validity. The differences between the
possible differential selection of boys and girls by age of gradua-
tion is not known and not understood. These prelithinary findings
suggest that the same test may have differential validities for the
two sexes.






